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Abstract 
The objective of this research is to prove that the use of Guiding Questions Technique 
is effective to improve the skill of the eighth grade students of SMP Negeri 1 Ulubongka in 
writing recount text. In this research, the researcher used quasi-experimental research design, 
in which the samples of the research were grades VIII A and VIII B. Additionally, the data of 
this research were obtained through the test instrument. Afterwards, the obtained data were 
analyzed statistically in order to find out the significant difference between two groups on the 
posttest. The result of data analysis shows that there is the significant difference between two 
groups after the application of Guiding Questions Technique to the experimental group. It is 
supported by the obtained mean scores of the experimental and control groups are respectively 
69.59 and 46.39. Furthermore, referring to the ttable value of df 36 (19+19-2) by using 0.05 
level of significance on one-tailed test, it was found that the tcounted value of the research (8.41) 
is higher than the ttable value (1.69). It means that the hypothesis of the research is accepted. 
Thus, it can be concluded that the use of Guiding Questions Technique is effective to improve 
the skill of the eighth grade students of SMP Negeri 1 Ulubongka in writing recount text.  
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Abstrak 
Penelitian ini bertujuan untuk membuktikan bahwa penggunaan Teknik Pertanyaan 
Membina efektif untuk meningkatkan keterampilan siswa kelas delapan SMP Negeri 1 
Ulubongka dalam menulis teks recount. Dalam penelitian ini, peneliti menggunakan desain 
penelitian kuasi ekperimen, di mana sample yang digunakan adalah kelas VIII A dan VIII B. 
Data penelitian dikumpulkan dengan menggunakan instrumen tes. Selanjutnya, data yang 
dikumpulkan dianalisa secara statistik untuk menemukan perbedaan yang signifikan antara 
dua kelompok setelah pengaplikasian Teknik Pertanyaan Membina terhadap kelompok 
eksperimen. Hal ini didukung dengan perolehan nilai rata-rata kelompok eksperimen dan 
kontrol secara berurutan sebesar 69.59 dan 46.39. Kemudian, merujuk pada nilai ttabel  dari df 
36 (19+19-2) dengan menggunakan tingkat signifikan 0.05 pada tes satu arah, nilai thitung 
yang diperoleh (8.41) lebih tinggi dari nilai ttabel (1.69). Temuan ini menunjukkan diterimanya 
hipotesa penelitian. Sehingga, dapat disimpulkan bahwa penggunaan Teknik Pertanyaan 
Membina efektif untuk meningkatkan keterampilan siswa kelas delapan SMP Negeri 1 
Ulubongka dalam menulis teks recount. 
Kata kunci: Meningkatkan, Menulis, Keterampilan, Teknik Pertanyaan Membina 
INTRODUCTION 
Writing is one of the important skills to be taught to students at schools. There are 
several reasons for teaching writing to students. First, writing gives students more thinking 
time. When students are writing, they are doing language processing which means that they 
are thinking about the language. It is different from when they are in a conversation because 
they do not have more thinking time like when they are doing writing activity. 
Second, writing is a practice tool for students. It helps students practice and work with 
the language they have studied. This is actually called writing-for-learning in which its main 
focus in writing is language itself. Writing is an activity to deliver ideas and meaning in 
written form. Through writing, people will be able to express their feeling, experiences and 
deliver information to readers in written form (paragraph or text). 
Writing is a process of transferring idea, feeling, and thought into written form by 
giving more attention to the use of language as correct as possible. In other words, writing can 
be defined as a way of communication by transforming observation, information, thought, or 
ideas into written language, so that it can be shared.In line with it, Brown (2001:336) defines, 
“Writing is a thinking process, writers produce final written products based on their thinking 
after the writers go through the thinking process.” 
Writing involves some elements of writing which must be paid attention to by the 
writer before he or she writes her or his idea. Some elements of writing are grammar, 
vocabulary, and mechanics of writing. These three are the scopes of the research. Moreover, 
in writing a paragraph, the writer pays attention to meaning; and loses control whether it uses 
good grammar or not. However, many writers ignore the grammar points when they think that 
the message has been understood. 
In line with the previous paragraph, grammar is important in essence. Veit (1986:6) 
defines, “Grammar is a person’s subconscious language knowledge.” Whenever we speak or 
write English or we understand someone speech or writing, we use our English grammar. 
Swan (1998:109) states, "Grammar is the rule that says how words changed to show different 
meaning, and they are combined into sentences." Grammar and writing cannot be separated 
from each other. In writing, grammar is very important, because it will help to construct a 
sentence in the right way and make a reader understandable.  
Another important element of writing is mechanics. Mechanics, such as capitalization, 
spelling, and punctuation also have important roles in writing. The faulty mechanics can 
interfere in communication. The failure in using quotation marks where they are needed or 
misspelled words can confuse readers. Thus, faulty mechanics not only distract and annoy 
readers but also lose the interest of readers in continuing their reading.  
Supporting the previous explanations about mechanics, this paragraph further explains 
about three aspects of mechanics which are also the scopes of this research. To begin with, 
spelling is important in writing. Heaton (1988:21) states, "There are three important rules 
followed in using spelling appropriately. They are suffixes addition, plural formation and 
handling error within the words." To write English well, the researcher has to emphasize the 
spelling because the spelling errors can confuse readers. Therefore, it is why the teacher has to 
pay attention to teaching spelling. Many students will agree that English spelling is one of the 
difficulties in writing. Students can use a dictionary to help them in writing an appropriate 
word. They also have to practice using words in paragraph. 
The second aspect to understand is punctuation. Understanding punctuation is 
essential for students since it enables them to communicate with clarity and precision. The use 
of punctuation is determined by grammatical conventions and the writer’s intention. As stated 
by Neufeld (1987:27), “Punctuation is the body language of written communication. Like 
body language, marks of punctuation give off signals. These signals help the reader to 
interpret the written communication correctly because they clarify meaning and a separate 
group of words in a sentence.” 
The third aspect in mechanics is capitalization. Capitalization is an important element 
in writing a paragraph. Valencia (2002:103) states, “The use of capital or uppercase letters is 
determined by custom. Capital letters are used to call attention to certain words, such as 
proper nouns and the first word of a sentence.” The correct paragraphs depend on the use of 
capitalization in writing. It also helps the reader to distinguish a particular and general class of 
people, place and other things in the paragraph.  
The last scope is organization. Idea organization is necessitated to link every sentence 
structurally. In line with it, Pollard (2008:50) points out an alternative of linking ideas, “These 
are two terms that apply to the skill of writing. Coherence applies to the way a piece of 
writing is organized; a logical  progression of ideas and careful organization within and 
between  paragraphs. Cohesion refers to how ideas are linked; this is commonly achieved by 
the use of reference words (e.g. the latter) and linkers (e.g. on the other hand, alternatively). 
These language items are mostly, but not only, used in writing and help guide a reader 
through the piece of work, showing relationships between ideas.” 
Recount text is used to tell about the past event which is based on the true story. Mark, 
Kathy, & Anderson (1997) state that a recount is a piece of text that retells past events, 
usually in the order in which they occurred. It means the text is based on a person's story in 
the past and written in a sequence of the story happened.Moreover, Hyland(2004:29) states, 
“The recount story has expressions of attitude and feeling, usually made by the narrator about 
the events.” Thus, it can be concluded that recount text is a text that tells a story in the past by 
expressing the writer’s attitude and feeling in the sequence of events in order to inform or 
entertain the reader. 
In line with the title of this research, Guiding Questions Technique is a teaching 
technique which is conducted by giving students questions in order to direct them in learning. 
According to Traver (2015), guiding question is tthe basic question that directs students for 
understanding. It means that students’ ideas in writing can be directed through guiding 
question that serve as an outline of written text. This outline can guide the students through a 
logical development of ideas. Moreover, this technique can help students do the first step in 
writing process. It is exploring their topic in writing. Raymond (1980) states that questions 
can be a way of helping writers explore topics in writing skill. Asking questions can be a way 
of playing with material before what you want to make of its shape. 
There are some questions that can be used as guiding questions to direct students in 
writing. According to Taylor (2010), these several questions can be used to open up lines of 
thought: what, who, where, when, how, why. As explained in the point above, what, who, 
where, when, why, and how are kinds of  5W + 1H question which can open up students’ line 
of thoughts. These questions can be used as guiding questions which is given to students 
when they are writing a story or event to direct them in writing and generate their ideas and 
details. 
From the concept stated previously, it can be seen that that guiding question is a 
teaching technique which is used by giving the students 5W + 1H questions in order to direct 
students to generate their ideas and details when they are writing an event or story. The 
answers of the questions can be an outline of their writing before generating into a paragraph. 
Thus, the questions can be used as a guidance in writing. There are two experts explained the 
steps of question usage in teaching writing. According to Axelrod & Cooper (1985), there are 
several steps in using question for invention, they are: (1) thinking about the writers’ subject 
(idea, event, person, problem, etc.); (2) starting from the first question then move to the next; 
and (3) writing the writers responses quickly without much planning. They should write as 
quick as possible to anticipate of forgetting about the answer.  
Besides, the usage of the question in teaching writing is also explained by Taylor 
(2010) in which (1) choose an essay topic that is interesting for the students; (2) ask the 
questions about the topic. The questions can be 5W+1H questions which is related to the topic 
that will be written; (3) answer the questions and write down the answer in no more than a 
sentence or two; (4) develop the answers of the question become the paragraph. The students 
can add more ideas that can support the answers to make them detail; and (5) consider the 
paragraph as temporary answer before the students’ eventual answers.  
Based on the steps that explained by the experts above, the researcher used some steps 
which are adapted and derived from the steps by experts’ ideas to use Guiding Questions 
Technique in teaching writing. They are: (1) the teacher provided the writing topic to students 
in class, in which the students needed to think about the topic; (2) the teacher provided several 
guiding questions about the topic to the students; (3) the students responded or answered 
quickly each question in one or two sentences on a piece of paper which would then be the 
outline of recount text paragraph; and (4) after each question was answered, the students had 
to make the answers of the guided questions into a paragraph on the other piece of paper. The 
sentences of the answers were connected to become a paragraph. The paragraph was based on 
the organization of the recount text. 
Based on the researcher's teaching practice experience, there were some difficulties 
that the students got in writing.  First, students commonly thought that writing is the most 
difficult skill. They disliked writing activity; they got bored when the teacher asked them to 
write in the class. They did not know how to write although the teacher has explained some 
strategies to make a good writing product. Second, the students found it difficult to both find 
the correct words and improve their written ideas. Third, the students had less interest to learn 
writing because the teacher often teaches with the same strategy.  
Finally, they also had some mistakes and error in grammar and punctuation, especially 
in writing recount text. They did not know what they should do and how to design their 
writing to be a coherent recount text. Besides, the latest Indonesian curriculum (Depdikbud, 
2013) uses the scientific approach in the teaching-learning process through students' behavior, 
skill, and knowledge. In the process of learning, students have to get the lesson by observing, 
questioning, exploring, and associating. Therefore, the problem statement was then 
formulated, “Is the use of Guiding Questions Technique effective to improve the skill of the 
eighth grade students of  SMP Negeri 1 Ulubongka in writing recount texts?” 
METHODS 
In conducting this research, the researcher used the quasi-experimental research design 
by applying the nonequivalent control group design. Additionally, the experimental group 
was given the pretest, treatment, and posttest. The control group, in contrast, was taught by 
using the conventional teaching method. The research design applied in this research was 
adapted from Gay, Mills, & Airasian (2012:268). 
O X1 O 
O X2 O 
Where : 
O : test, pretest or posttest 
X1 : unusual treatment using E-CALD 
X2 : control treatment using the conventional 
   teaching method 
In this research, the second year students of SMP Negeri 1 Ulubongka in the academic 
year of 2019/2020 were selected as the population of this research. The population consisted 
of two classes, grade VIII A was chosen as the experimental group and grade VIII B was 
chosen as the control group. Each class consisted of 19 students. Moreover, the instrument 
used in this research was the test instrument.  
In collecting the data, the researcher used the essay test in which the students were 
asked to write the recount text on both the pretest and posttest. The format of both tests is 
divided into two parts. In the first part of the test, the students were asked to write down 
important points of their experience by using the guiding questions (what, who, how, where, 
etc.). Afterwards, the students were asked to write a recount text based on the important 
points they wrote down in the previous part of the test. 
Furthermore,the individual score of each student was calculated by dividing the 
students’ obtained scores to maximum scores and timing it by a hundred. As the students’ 
individual scores obtained, the mean score of both groups calculated by applying the formula 
proposed by Gay et al (2012:323). The formula of obtaining the mean score of both group is : 
𝑋ത  =  
ఀ௑
ே
 
In which : 
Xഥ : mean score 
ΣX : sum of final score 
N : number of students 
After obtaining the mean scores, the researcher then counted the deviation scores of 
the students in both groups. The formula for obtaining individual deviation scores was 
indicated by Gay et al (2012:325) in which the students’ final score subtracted by the mean 
score of the group. Afterwards, the researcher squared the deviation scores then summed and 
squared them to find out the variance by using the formula propounded by Gay et al 
(2012:338) in which the sum of the squared deviation scores subtracted by the sum of squared 
deviation scores and divided by the number of scores. 
Having the squared deviation scores obtained, the researcher then calculated the 
standard deviation scores of both groups on the pretest and the posttest. The standard 
deviation, in addition, is the square root of the mean of the sum of squared deviation of a set 
of scores (Gayet al, 2012:351).Then, in finding out the significant difference between the 
experimental and control groups on the posttest, the data obtained, afterwards, applied into the 
t-test formula. The formula was used to determine the significant difference between two 
groups on the posttest.The formula used was proposed by Gay et al (2012:351). 
t  = 
௑തభି ௑തమ
ටቀ 𝑆𝑆భశ 𝑆𝑆మ೙భశ ೙మషమ
ቁቀ భ೙భ
 ା భ೙మ
ቁ
 
In which : 
t : significant difference between both  
groups 
Xഥଵ : mean score of the experimental group 
Xഥଶ : mean score of the control group 
SS1 : varianceof the experimental group 
SS2 : variance of the control group 
𝑛ଵ,𝑛ଶ : number of the students in both groups 
 
 
FINDINGS 
In collecting the data, the students of both groups were asked toremember about their 
unforgettable experience and then construct a recount text based on the answer of the 
provided questions in the first part. On both tests, the students were asked to pay attention to 
idea organization, grammar, and mechanics (spelling, punctuation, and capitalization). 
Moreover, the results of both the pretest and posttest are explained below. 
Before conducting the treatment, the researcher gave the pretest to the experimental 
group on August 14th, 2019 and to the control group on August 24th, 2019. Additionally, the 
final score of each student was obtained by dividing the obtained score with the maximum 
score and timed by one hundred. The results of the students’ achievement on both tests can be 
seen in the following tables. 
 
Table 1 The Pretest and Posttest Results of  the Experimental Group 
 
Tests 
Scores 
 Total Score Mean Score 
                   Pretest      792.59 41.72 
                  Posttest      1322.22 69.59 
It can be seen on Table 1 that the total score (sum of scores) of the experimental group 
on the pretest is 792.59 and the mean score is 41.72. Additionally, this group obtained  
1322.22as the total score on the posttest, and the mean score obtained is 69.59.By comparing 
the result both on the pretest and posttest, it is obviously found that the experimental group’s 
score is improved. The total score improvement ranges in 529.63; and the mean score 
improvement of this group is 27.87.These results describe that the use of Guiding Questions 
Technique is effective to improve the students’ skill in writing recount texts. 
After determining the achievements of the experimental group on both the pretest and 
posttest, the analysis then continued on the result of the control group on both tests. 
Correspondingly, the results have been tabulated in Table 2. 
 
 
 
 
 
Table 2 The Pretest and Posttest Results of the Control Group 
 
Tests 
Scores 
Total Score Mean Score 
                    Pretest     840.74 44.25 
                   Posttest    881.48 46.39 
Table 2 clearly signifies that the total score of the control group on the pretest (840.74) 
is higher than the experimental group’s; and the mean score obtained is 44.25. In line with 
that, the total score obtained by this group on the posttest is 881.48 which is lower than the 
experimental group’s. The mean score of this group on the posttest is 46.39.By determining 
the total scores and the mean scores of this group on both tests, the improvement ranges in 
40.74 (total score) and 2.15 (mean score). Both ranges are not significant compared to the 
experimental group’s. 
With regards to the tables, the sum of the deviation scores and the sum of the squared 
deviation scores of the experimental and control groups on the posttest are Σ𝑋ଵ = 0.03; Σ𝑋ଶ = 
0.07; Σ𝑋ଶଵ = 1552.26; and Σ𝑋ଶଶ = 1189.92 respectively. Furthermore, the results showed that 
SS1 = 1552.26; SS2 = 1189.92;  SD1 = 9.29 and SD2 = 8.13.Afterwards, to determine the 
significant difference between the experimental and control groups on the posttest resulting 
from the treatment given using Guiding Questions Technique, the researcher computed the 
tcounted value by applying the ttest formula; and the result of the tcounted is 8.41. 
Then, the researcher determined the ttable value of df 36 (19+19-2). By applying 0.05 
level of significance on one-tailed test, it is found that the ttable value of df 36 is 1.69. 
Therefore, the research hypothesis is accepted as the t-counted value (8.41) is higher than the t-
table value (1.69). On top of that, the use of Guiding Questions Technique is effective to 
improve the skill of the eighth grade students of SMP Negeri 1 Ulubongka in writing recount 
text. 
 
DISCUSSION 
This research focused on the use of Guiding Questions Technique in the teaching of 
writing recount text to the eighth grade students. Moreover, this research focused on idea 
organization, grammar, and mechanics (spelling, punctuation, and capitalization). As the data 
of this research were obtained, the researcher explains about the errors made by the students 
on both tests in this discussion part.  
In line with the achievement of the experimental group on the pretest, it was obtained 
that the highest score is 51.85. This result signifies that none of the students in the 
experimental group passed the pretest given as the passing grade or the standard score is ≤ 75. 
Afterwards, the researcher then determines the errors which were made by the students of the 
experimental group on the pretest. 
The kind of used test is divided into two parts: the first part is the questions about 
experience, and the second part is the written test. In the first part, the students were asked to 
write down their answers of the questions about their unforgettable experience in which the 
provided questions include the 5W+1H. Additionally, Then in the second part, the students 
were asked to write down a recount text based on the answers on the first part. In line with it, 
the students were asked to pay attention to mechanics (spelling, punctuation, and 
capitalization) in answering the questions provided. The results of the pretest of the 
experimental group show that 19 students of the experimental group (100%) made errors in 
the first test part of writing down the unforgettable experience. It shows that the students 
lacked of writing skill, in this case, on mechanics (spelling, punctuation, and capitalization) 
which supports the background of this research.  
Moving on to the pretest results of the experimental group on the second part of the 
test, it was found that the students made errors mostly on mechanics, in which seven students 
(36 %) were included. Next, the students also made error on grammar (five out of 19 students 
or 26 %). Finally, four students or 21 % students of this group made error on idea 
organization. Dealing with the error on mechanics, the students were not aware of the correct 
spelling of some words, for example, some students wrote down the words “happened as 
happened”, “were as where”, and “feeling as felling.” The results of this error show that the 
students lacked of writing skill, especially spelling.  
On the punctuation part, the students were not aware of when and where to put correct 
punctuation. Some of the students did not put a full stop (.) at the end of a sentence. There 
were also some students did not put a comma (,) before “and” in three parallel words, for 
example, the students wrote down “my father, my sister, and I” as “my father, my sister and 
me.” This result shows that the students’ writing skill of the punctuation still lacked. In 
addition, the students did not capitalize a person’s name, a place’s name, and the name of the 
days. 
Another error that the students of this group produced was the grammar error. It refers 
to the grammar which was used by the students when writing down sentences or paragraphs 
of recount text. As it was explained earlier in the fourth paragraph, five students of this group 
made error in grammar (26%). The error which was made by the students was the wrong 
tense. The students were supposed to use past tense in writing down the recount text, but they 
used present tense in writing recount text on the pretest.  
Finally, the students produced error in the idea organization in which four students 
(21%) organized the sentences in paragraph incorrectly. Some of the students did not know 
how to organize a good paragraph. A good paragraph should consist of at least one main idea 
(put in the first or last sentence/position) and five supporting sentences. Meanwhile, the 
students of this group on the pretest did not put a correct main idea in the correct position. 
Some of them put the main idea of the sentence in the middle of a paragraph. Thus, the 
sentences were not connected to each other. Having the error rates of the experimental group 
on the pretest described, the researcher then applied the same analysis to the results of the 
control group on the pretest. In line with it, the students of the control group on the first part 
of the test produced error; in which 13 students of this group or 68% produced error on 
mechanics (both on the first part and second part of the test). The problems happened were 
quite the same as what happened to the experimental group on the pretest. Then, on the 
second part of the test, the students made 42% (eight students) error on idea organization and 
47% (nine students) error on grammar.  
As the error rates of both groups on the pretest were obtained, the researcher then 
continued the analysis of the error rate of both groups on the posttest. Additionally, the 
students of the experimental group did not make error in the first part of the test which is 
about “Answer the questions provided.” In line with it, none of the students made error (0%) 
in part one of the tests. Then, on the second part of the test, which was about “Construct a 
recount text based on the answer of the question in number one,” the students of this group 
produced 10% error (two students) on the idea organization. Moreover, the students produced 
15% error (three students) on grammar. Finally, none of the students (0%) produced error on 
mechanics in the second part of the test.   
As the error rates of the experimental group on posttest were obtained, the researcher 
then counted the error rates of the control group on the posttest. The results in Table 4.4 show 
that 78% (15 students) produced error in part one-test which focuses on mechanics. In 
addition, 42% (eight students) made error in the second part of the test which deals with idea 
organization (symbolized by O in Table 4.4). Finally, the result of this group on mechanics 
(symbolized by M in Table 4.4) is not improved significantly, in which three students (15%) 
committed error in this part. 
Moreover, how did the Guiding Questions Technique improve the students’ writing 
skill of recount text? Before the treatment was conducted, the students did not know how to 
organize their ideas based on the generic structure of recount text. The students just wrote 
down sentences they understood about the topic randomly. Thankfully, after the Guiding 
Questions Technique was applied to the experimental group, they are now aware of how to 
write a recount text well. Guiding Questions Technique helped the students organize their 
ideas in systematic and arranged ways as the students were asked to write down important 
points of the story, such as “Where did you go?; When did it happen?; Who were going with 
you?; How did you get there?; etc.” This activity of writing down the main points of the story 
indirectly guided the students to achieve the goal of this research.  
Dealing with this result, the researcher then correlated the findings to the previous 
ones which were conducted by Amalia (2017) and Hariyanto (2016). The study by Amalia 
(2017), “The Effectiveness of Guided Question Technique on Students’ Writing Skill of 
Recount Text” shows that using Guiding Questions Technique is effective to improve 
students writing skill of recount text as she found out that tcounted value (6.69) is much higher 
than the ttable value (1.67). Moreover, the study by Hariyanto (2016), “The Influence of Using 
Guided Questions Technique towards Students’ Procedure Text Writing Ability” also 
signifies that the use of Guiding Questions Technique is not only effective to teach writing 
recount text, but also to be used for teaching writing procedure text.  The result of his research 
shows that the mean score of the experimental group (78.29) is higher than the mean score of 
the control group (68.86). 
 
CONCLUSION 
Relying on the data analysis, the researcher concludes that the use of Guiding 
Questions Technique is effective to improve the skill of the eighth grade students of SMP 
Negeri 1 Ulubongka in writing recount texts. It is proved by having the mean scores of both 
the experimental group and control group on the posttest are different significantly in which 
the mean score of the experimental group is higher than the mean score of the control group.    
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